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TRANSITIONS – PREPARING TO MOVE ON 

"All children and young people go through transition stages in their school education. 
These transitions include entry to pre-school provision and transfers to primary 

school and across primary, secondary and post-school provision." * 

"Early or timely planning is required to ensure continuity and progression between 
stages or breaks in education." * 

"Education authorities should have appropriate arrangements in place to ensure that 
changes in school education for all children and young people can be as smooth as 
possible.  Effective planning helps to promote shared understandings and close 

communication among all relevant persons and, above all, helps to ensure that any 
required action is co-ordinated appropriately.  An education authority's routine 

arrangements should enable schools to provide sufficient support for the majority of 
children and young people faced with changes in school education.  In some 

circumstances, education authorities will require to involve other agencies to ensure 
that the transition process is effective for certain children and young people with 

additional support needs." * 

* "Supporting Children's Learning:  Code of Practice", Scottish Executive Publications (August 2005)
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TRANSITIONS – PREPARING TO MOVE ON 

Introduction 

All children face the challenge of coping with natural transitions during their path 
through school.  These transitions include entry to primary school from nursery and 
transfer from primary school to secondary school.  It is clear that preparation is 
required to ensure these transitions are as smooth as possible for the children and 
young people involved.  The adults who support these transitions have a key role to 
play (Scottish Executive, 2005). 

Practice can be variable within any education authority and the aim of this project was 
to capture examples of existing good practice around managing transitions.  It is 
hoped that the sharing of these examples will aid the dissemination of the good 
practice described in this project. 

How did we do it? 

A single questionnaire was designed to gather information regarding two transition 
groups, (1) nursery to P1, (2) P7 to secondary school.  Schools were targeted to include 
school networks from North, Central and South Aberdeenshire.  This was done to 
enable sampling across the whole authority.  All questionnaires were sent by email with 
an accompanying explanation (see Appendices 1 and 2).  A completion date was 
identified and a reminder was later sent out which resulted in a high response rate. 
All five school networks contacted provided responses giving an overall response rate 
of 81%. 

In some instances multiple questionnaires were completed and provided by individual 
schools.  The data from all of these responses has been collated and included.  From a 
total of 38 schools, 61 questionnaires were received.  In nine instances, respondents 
combined information for nursery to P1 and P7 to S1 transitions on the same 
questionnaire.  In these cases the qualitative data and clearly targeted information 
provided have been used but any ambiguous information has been excluded from the 
data analysis. 

In addition to receiving information from schools within the target networks other 
responses were also received from the Sensory Support Service, Community Learning 
and eight additional primary/nursery schools.  Qualitative data from these responses 
is included as an appendix (see Appendix 3). 

In order to gather further qualitative information about the range of strategies used 
at the nursery to P1 stage, a Focus Group was arranged.  Invitations were sent to 
respondents who had already indicated an interest in a Focus Group session via the 
questionnaire.  This included members of the Sensory Support Service.
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The Focus Group consisted of eight teachers and three educational psychologists. 
Discussion was structured around questions designed to promote the sharing of ideas 
and examples of good practice (see Appendix 4).  This allowed a dialogue that 
facilitated the exploration and clarification of comments noted on the original 
questionnaires. Participants were also invited to reflect upon whether a standardised 
transition model should be identified. 

What did we find? 

All schools had a variety of transition arrangements and processes in place and a 
substantial amount of information was generated.  Some schools provided copies of 
supporting forms/paperwork (see Appendix 5). Nursery/primary staff commented 
that an Aberdeenshire Authority standardised format was already in use at their 
transition stage. The questionnaire also gave participants the opportunity to provide 
additional comments.  Most respondents made use of this and their wide variety of 
observations are summarised as "Additional Responses". 

To provide a clear summary, responses were collated to show the results in written 
and visual form.  Findings for nursery to P1 and P7 to secondary have been separated 
for ease of use. Further qualitative information provided by interested schools and 
colleagues from areas and school networks beyond those targeted has been collated 
and summarised (see Appendix 3). 

Support for transition and transition strategies involved planning at three levels (1) to 
support pupils, (2) to support parents, and (3) to enable teaching staff to share 
information and plan ahead.  All three levels were seen to involve approaches that 
could be allocated to four types of support: 

• Social Integration Events 
• Environmental/Familiarisation Events 
• Curricular/Academic Events 
• Liaison/Communication Events 

A "Talking Point" question arising from the data has been included periodically to 
promote further discussion. These talking points have also been gathered together to 
provide a summary sheet (see Appendix 7).
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Nursery to P1 Stage 
Question 1(a) – How are pupils prepared for transitions? 
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Results indicated that Nursery Schools generally did not identify a specific target 
group for transition but concentrated on preparing all children for transition into P1. 

• All nurseries (100%) surveyed included visits to the new school and meeting the 
new class teacher. 

• The majority (97%) of nurseries provided Learning Packs 
• Most nurseries (68%) received visits from the new teachers. 
• Some nurseries (29%) held Teambuilding Events. 
• A few nurseries (13%) were involved in Transition Support Groups. 

Additional Responses 

• Shared playtimes with P1 
• Attend assemblies/lunch in hall 
• Additional visits for partner provider nursery children/invitations to special school 

events/functions eg Sports Day 
• Play sessions at school/nursery/P1 joint play/music sessions/PE sessions 
• Familiarise children with P1 routines (eg lining up in playground) 
• Parent and child visits/some visits spread over whole year. 
• Familiarise children with ancillary staff 
• Meet P6 buddies prior to P1 start (June) 
• Story-times about "Coming to School"/social stories. 

Talking Point 

Would nursery staff benefit from a forum to share good practice ideas (eg 
Teambuilding Events)?
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P7 to S1 Stage – All Pupils 
Question 1(b) – How are pupils prepared for transition? 
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• The majority of secondary schools (89%) arranged visits of varying lengths for all 
P7 pupils. 

• Three quarters of schools (74%) provided all P7 pupils with opportunities to meet 
their new teachers in their new schools. 

• Nearly a quarter (23%) of schools provided learning packs for all  P7 pupils. 
• Only a very few schools (6%) provided transition support/Bridging Groups for all 

pupils. 
• A large number of schools (65%) arranged for new teachers to visit all P7 pupils. 
• About half of the responding schools (48%) arranged team building events for all 

P7 pupils. 

Additional Responses 

• All pupils invited to a music concert at the Academy in April of P7. 
• PT Guidance staff visit schools along with former pupils (now in S1). 
• Three day induction includes meeting new teachers and team building. 
• Sports events 
• Summer programme – Moving on Up. 
• Copy of Academy News – information about what's on or been happening. 
• Video made by Academy students for those in P7. 
• Coffee morning for parents. 
• Additional informal visits, liaison and links for pupils with additional support needs. 
• Follow 1 st year timetable for 3 days, visit school library to introduce as a safe 

comfortable place to be if pupils feel insecure in first few days of secondary. 
• Archeolink enterprise day. 

Talking Point 

• Should transition group and team building opportunities be available to all pupils?
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P7-S1 Stage – Target Group 
Question 1(c) – How are pupils prepared for transition? 
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• Almost half the schools (45%) arranged a visit to the next school for a target 
group of P7 pupils. 

• Almost half the schools (45%) provided opportunities for a target group of P7 
pupils to meet new teachers in their new school. 

• About a quarter (23%) of schools provided learning packs for a target group of P7 
pupils. 

• About two thirds of responding schools (61%) arranged transition support or 
Bridging Groups for a target group of P7 pupils. 

• Almost a third (29 %) of schools arranged visits from new teachers for a target 
group of P7 pupils. 

• Just over a quarter of schools (26%) organised team building events for a target 
group of P7 pupils. 

Additional Responses 

• Note that these are included in question 1b which includes all pupils. 

Talking Point 

• How is equity of experience around transition achieved for all pupils?
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Nursery to P1 Stage 
Q 2a - How is information shared with parents? 
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• Almost every nursery school (97%) produced a learning pack for each parent to 
take away 

• Nearly all nursery schools (93%) held parent workshops to support the learning 
pack materials 

• Most nursery schools gave parents information packs (70%) 
• A large number of nursery schools (63%) held parent evenings to pass on 

information 
• More than half of the nursery schools (57%) held informal social events for 

parents 

Additional Responses 

• Settling in interviews with families individually 
• Nursery concert to share children‛s learning with parents 
• Induction meeting for parents to inform them about school routine 
• Evening ‘Meet the Parents‛ session with School Board 
• Newsletter sent to prospective parents in term prior to starting school 
• Open Day for parents in Term 1 (for Language and Maths) 
• ‘What will happen at school‛ booklets given to children 

Talking Point 

• Are more informal social events important in helping to reach all parents?
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P7S1 Stage – All Pupils 
Q 2b - How is information shared with parents? 
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• The great majority of schools held parent evenings (94%) 
• A large number of schools (60%) provided information packs 
• About a quarter of the schools (26%) held informal social events for parents 
• Only a small number of schools (3%) provided parents with learning packs to 

explain how children would move on in the curriculum 
• Only a small number of parent workshops were held (3%) 

Additional Responses 

• Parents evening during P7 visit 
• Pupils give tour of school, S1 pupils give talk about their experience 
• All P7 pupils receive a ‘Transfer of Information letter‛ for their parents 
• Copies of Academy newsletter 
• Guidance information evening for all pupils 
• Transition meetings for individual vulnerable pupils 
• Coffee mornings 

Talking Point 

• Should information about learning play a larger part in transition to secondary 
school?
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Nursery to P1 Stage 
Q 3a - How is information shared with the receiving teachers? 
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• Every nursery school (100%) surveyed provided information in the form of a 
written report or profile about the child‛s learning skills and their social/emotional 
development. 

• Most nursery schools (97%) provided written information about identified 
additional support needs. 

• Most nursery schools (93%) held informal discussions with receiving teachers. 
• A smaller number, about one fifth (20%), of nursery schools shared information 

via a formal Transition Meeting. 

Additional Responses 

• Informal discussion – but this can be an extended ongoing discussion. 
• Folio is passed on from nursery to P1. 
• Pupils discussed when P1 teacher visits nursery. 

Talking Point 

• Does the relatively smaller number of formal Transition Meetings for around one 
fifth of pupils, reflect a more intensive level of planning for pupils with more 
significant additional support needs?
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P7 to S1 Stage 
Q 3b - How is information shared with the receiving teachers? 

P7S1 All Pupil Group 

0 

20 

40 

60 

80 

100 

Percentage 

Written report/profile of 
learning skills 

Written report/profile 
social/emotional 
development 
Written report/profile on 
additional support needs 

Informal discussion 

Formal transition 
meeting 

• The majority of primary P7 staff (97%) provided a written profile or report 
indicating identified additional support needs. 

• Most primary staff (90%) provided a written profile or report with information 
around social/emotional development. 

• Many primary staff (84%) provided a written report or profile of learning skills. 
• Many primary staff (87%) took part in informal discussions. 
• About three-quarters of primary staff (71%) were involved in formal Transition 

Meetings. 

Additional Responses 

• Formal Transition Meeting – occasionally if situation is relevant, if deemed to be 
necessary, by Learning Support Staff, but not for all pupils, with learning 
support/behaviour support department. 

• Support needs –strategies used in primary. 

Talking Point 

• Would it be helpful to develop guidelines to aid consistency when identifying pupils 
who require a formal Transition Meeting?



12 

Nursery to P1 Stage 

Q 4a Is there anything else your school does to support transitions? 

Responses for Nursery to P1 stage 

• Playgroup links 
• Experience class lesson/teacher 
• School meals pack 

Q 5a Is there anything else you would like to see happening to support 
transitions? 

Responses for Nursery to P1 stage 

• Baseline assessment in nursery (formative) 
• Appropriate phasing 
• P1 staff teaching in nursery 
• P1/nursery teacher liaison (space/time) 
• Support from Early Intervention Team continued 
• Credence given to nursery information 
• P3/4 transition? 

Talking Point 

Should nursery/primary links and contact between classes be facilitated 
periodically throughout the school year?
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P7-S1 Stage 
Q 4b Is there anything else your school does to support transitions? 

Responses for P7 to S1 stage 

• Multi-agency meeting 
• Circle time session 
• Worry box 
• Social (sports) 
• Drama/role play 
• PSD preparation 
• Joint social experience (eg joint P7 feeder club) 
• Rector visit 
• National assessment information 
• Transition booklet 
• School residential trip 
• Planning for class groupings (with P7 information) 
• Material from Enquire 
• 6 weeks in settling in reviews 

Q 5b Is there anything else you would like to see happening to support 
transition? 

Responses for P7 to S1 stage 

• 5 day link week 
• Clear guidelines for transition required 
• Focus on learning styles and interests 
• Share good practice in the authority 
• More time to build links 
• S1/2 pupils visit primaries 
• Early timing of transition meetings 
• Primary teachers meeting with secondary school subject teachers (eg modern 

language) 
• Secondary teachers pay attention to information passed on 

Talking Point 

Would a network Transition Planning Group, consisting of parent, pupil, P7 and 
secondary school representatives, help to further develop transition processes?
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Nursery to P1 Stage Focus Group 

A group of 11 people met for a Focus Group session to further discuss and explore 
qualitative issues around the Nursery to p1 transition.  The group included two 
primary head teachers, two depute head teachers, two nursery class teachers, two 
members of the Sensory Support Team and three educational psychologists. 

Each participant was provided with a set of discussion questions at the beginning of 
the session (see Appendix 4).  Following discussion common ideas and themes were 
collated.  There are grouped as bullet points under each discussion question. 

What aspects of your transition plan do you think work particularly well? 

ì Familiarisation with environment for children, door, cloakroom, etc + fire bell 
ì Familiarisation with personnel/teachers/playground auxiliary, classroom 

assistants/janitors/secretary/school crossing attendant 
• Outwith Nursery children: 

o invited into Nursery for sessions 
o visited in their Nursery. 

• Autistic Spectrum/sensory problems:  additional pre visits for pupils with 
Additional Support Needs. 

• Buddy system 
• Home school packs 
• Practise lining up à parents familiar with routine as well as children. 
• Settling in meetings with parents. 
• Parents given the opportunity to speak with staff, especially those of children who 

have not been to the school nursery. 
• Evening induction sessions to encourage fathers to attend. 
• Leave curricular information until September – parents really just want to see the 

class and know who the teacher is. 
• Shared activity sessions between P1 and Nursery. 

Why do you think so?  How do you know?  (Impact) 

• Won‛t see difference between children from our Nursery and other providers. 
• Children not appear nervous / wanting to go home 
• Children come in happily 
• Parents not anxious.
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Have you heard parents or anyone else comment positively on transitions? 

• Parents appreciate visits and direct contact, not formal side about curriculum so 
much. 

• Playgroups say it is working well. 
• P1 teachers pleased to see children to put names to  their faces. 

How do you organise transitions from partner providers? 

• Visit to providers to see child in own context and meet staff 
• Include children in group, invite child to join some school group activities so child 

knows the environment and meets some peers. 

Is there anything different you would like to try perhaps hearing what you 
have heard today? 

• Buddies from P1, P2 or P7 classes 
• Invite children from other pre-school/nursery providers 
• Use Sports Day potential as link contact 
• Leaving the sharing of curricular information until later in the term 
• Experiment with lining up at nursery (last term).  Parents leaving children in the 

line.  Encourage familiarity with new routine and growing independence. 

Would you like to see transition practice standardised across the authority? 
If so, what do you feel should be the core elements? 

• Early Intervention Team have already provided input: 
o Suggestions for augmenting transition:  preparatory information for 

teachers. 
• Sensory impairment guidelines: visit empty school to check environment 
• Transition meetings:  a forum for passing on information to teachers/transition 

document. 
• Baseline Assessment at beginning of P1 (around 3/4 months in). 
• Pre school forum 
• Role for pre-school Development Officer in helping to make sure information more 

consistent and coordinating for visits and meetings.  Pre-school officers visit 
partner provider nurseries but not school nurseries – possible to achieve equity? 

Talking Point 

How can multi-agency and partnership working around nursery/P1 transition be 
supported?



16 

CONCLUSIONS AND RECOMMENDATIONS 

Whilst considering the data generated a number of key themes emerged.  These 
included: 

• Transition arrangements should be robust enough to meet the needs of all 
children, parents and staff involved in the process. 

• Transition planning needs to involve home/school partnership. 

• Transition processes need to provide support that includes time for all of the 
following aspects: 

o Social integration opportunities 
o Environmental familiarisation opportunities 
o Curricular/academic link opportunities 
o Liaison/communication opportunities 

• Transition Planning Groups involving all stakeholders may be a way of meeting 
these needs whilst also allowing for the development of network specific 
responses and flexibility. They could also facilitate the sharing of existing good 
practice within the local networks and link with other agencies within the local 
area for inter-agency working. 

• Bridging Groups/Transition Support Groups have been used to effectively 
support some groups of pupils at the P7 to S1 transition stage. 

• Nursery to P1 stage transition support is very consistent.  Nurseries surveyed 
included planned visits to the new school and meeting the new P1 teacher.  In 
addition, the vast majority of nurseries (over 90%) held parent workshops and 
produced learning packs for parents to take home.  This high level of response 
occurs where there is an existing standard reporting format across 
Aberdeenshire. 

• Much good practice already exists but a process or mechanism for enabling 
sharing between networks/areas as well as within networks could be helpful. 

• The use of a Transition Calendar has been successful in one network and this 
strategy could be adapted for use by every network. 

• A mechanism for Transition Planning using a standard transition planning format 
based on the four aspects of transition identified and with links to existing 
Aberdeenshire documentation (IEP, MAP, Risk Assessment, CSP) could facilitate 
transition in more complex situations.  Alternatively, all pupils could be part of 
Transition Planning if it linked to personal Planning processes. 

• Nominating a key person or persons to co-ordinate support/advice and link with 
in-school staff around transition needs/information may be a mechanism for 
effective communication and school based action within larger schools.
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Following on from these emergent key themes, 10 recommendations have been 
formulated.  These recommendations can be actioned at school level, network level 
or authority level. 

• Schools should access evaluation reports available on P7 to S1 Bridging Groups. 
This information will be made available on Arcadia or can be accessed by 
contacting Kintore Educational Psychology Office. 

• Consideration should be given to using the effective support mechanisms 
identified around macro-transitions (ie P7 to S1) when planning internal school 
micro-transitions (ie between classes/years).  This could facilitate smoother 
transitions for all pupils and staff. 

• Each school should nominate a key person or persons to facilitate the transition 
process at all stages within their school and attend Network Transition Group 
Meetings. 

• Curricular support is offered at Nursery to P1 stage via Learning Packs.  Strong 
consideration should be given to an age appropriate mechanism for curricular 
support/links at the P7 to S1 stage.  This may involve: 

o Secondary teachers teaching in P7 
o Joint subject based project work spanning P7 and S1 groups 
o Preparation of subject material in P7 prior to actual lesson in 

secondary school during link visit day. 

• Further research should take place to find out which elements of the transition 
process and school contact are valued most by parents. 

• Each network should consider using a multi-agency framework for supporting 
transition planning at all stages and levels. 

• Transition Planning Groups should also involve parent and pupil representations so 
that all stakeholders are consulted and their views taken into account. 

• Network Transition Planning Groups should consider sharing information and good 
practice with their neighbouring area network groups on at least an annual basis. 

• The use of a Transition Calendar at all stages (see appendix 5a) should be 
adopted by every network.  Consideration should be given to the addition of 
follow-up/progress review meetings in September/October to complete the 
annual process fully before the next planning cycle. 

• The Department of Education, Learning and Leisure should consider 
recommending a standardised transition planning procedure at P7 to S1 stage and 
also for transition to work or college at age 16 plus.  A possible format for 
information is illustrated (see Appendix 6).
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Appendix 1 
Transitions  Preparing To Move On 

Please fill out  this questionnaire as honestly as possible.   All  the  information collected 
will be treated with the strictest of confidence.  Your name and the name of your school 
are only used for administration purposes.  Please tick all  relevant boxes and provide 
additional  comments.    It  would  be  helpful  to  have  completed  questionnaires  from  all 
members of staff with an involvement in the transition process. 

NurseryP1 Transition                        P7S1 Transition 

Name:  Position: 

School Name:  Date: 

Q1:  How are pupils prepared for transitions? 

All  Target  (eg Bridging Support and pupils with additional support needs) 
Pupils  Group 

Visit to the next school 

Meeting new teachers in new school 

Learning Packs 

Transition Support Groups (Bridging Groups) 

Visit from new teachers 

Team building events 

Other (please specify in the box below) 

Q:  How is information shared with parents? 
Parent evening 

Parent workshop 

Learning Packs 

Information Packs 

Informal social events (coffee mornings/ open days) 

Other (please specify in the box below)
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Q3:  How is information shared with the receiving teacher(s)? 

Written report/ profile on: 

(a)  Learning skills 

(b)  Social emotional development 
(c)  Additional Support Needs 

Informal discussion 
Formal transition meeting 

Q4:  Is there anything else your school does to support transitions? 

Q5:  Is  there  anything  else  you  would  like  to  see  happening  to  support 
transitions? 

Q6:  Would you or a representative from your school be willing to take part in 
focus group discussions in the future to explore these issues in greater 
depth? 

Yes  No  Contact Name _____________________ 

Please attach any example proformas used in the exchange of 
information during the transition process.
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APPENDIX 2
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APPENDIX 3 

Summary of Information provided by interested groups and school networks 
in addition to targeted networks. 

Questionnaire responses were received from a wider spread of school networks 
and groups than those targeted for the purposes of this research.  It is very 
positive to find that staff within Aberdeenshire have demonstrated such an 
interest in the process of transition and helping pupils to move on.  Completed 
questionnaires were received from an additional nine schools spanning seven 
school networks and responses were also provided by colleagues from Community 
Learning and the Sensory Support Service. 

To facilitate the reporting of qualitative information responses from Question 1 
and Question 4, which dealt with the preparation of pupils for transitions and 
any additional school support for transitions, were combined.  This information 
was then collated by stage and by type of support provided as illustrated in the 
diagrammatic grid below. 

Question 1:  How are pupils prepared for Transitions? 

Question 4:  Is there anything else your school does to support transitions? 

Nursery to P1 
Stage 

Social 
Integration 
Strategies 

Environmental/ 

Familiarisation/ 

Strategies 

Curricular/ 
Academic 
Strategies 

Liaison/ 

Inter-Agency 
Communication 

P7 to S1 
stage 

Social 
Integration 
Strategies 

Environmental/ 

Familiarisation/ 

Strategies 

Curricular/ 
Academic 
Strategies 

Liaison/ 

Inter-Agency 
Communication
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APPENDIX 3 (Contd) 
Nursery to P1 Stage 

1 Qualitative Information from Questions 1 and 4 – Nursery to P1 Stage 

• Nursery pupils join P1-P3 playtimes last two weeks of summer term. 
• Join some whole school assemblies/drama productions 
• Children invited to school sports and end of term service 
• Nursery children visit P1 for two sessions and spend time listening to 

stories read by composite P1/2 class 
• Team building events with Rising 5‛s Group who are invited for regular 

visits before taken into P1 
• Talking books and activities to introduce staff. 

2 Environmental/Familiarisation/Strategies 

• Visit early stages library 
• Visit gym hall 
• Nursery teacher “takes” P1 class to allow P1 teacher to “take” nursery 

class and benefit from seeing children in a familiar setting and meet 
parents informally 

• Attending playtime, health week 
• Role play within nursery 
• As many opportunities for children to become familiar with school and 

staff 

3 Curricular/Academic Strategies 

• Booklets for children about the school day 
• Activity bags changed weekly 
• Parent workshops/curriculum evenings 
• Nursery and P1 teacher meet after children enter p1 to discuss all pupils: 

attainment, pace, behaviour needs, motivation etc.  Meetings are held 
throughout the year to address needs and begin to discuss new entrants 
to P1. 

• Standard nursery/P1 reporting format for Aberdeenshire Authority. 

4 Liaison/Inter-Agency Communication 

• Liaison with health Visitor/Speech and Language Therapist 
• Joint working to support all parts of the family 
• Visits/telephone calls to nursery 
• Meetings/formal transition meetings for pupils with additional support 

needs and reviews.
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P7 – S1 Stage 

1 Social Integration Strategies 

• From P4 onwards a programme of link events (eg Scottish Country 
Dancing) 

• Sometimes the cluster/network primaries organise an event for all P7s of 
the local academy feeders 

2 Environmental/Familiarisation Strategies 

• Two induction days 
• Booklets with information and liaison guide sent to P7 in April for 

distribution to Parents/Pupils 

3 Curricular/Academic Strategies 

• From P4 onwards a programme of link events (eg Science and Technology, 
enterprise) 

• SFL Department liaison 
• Science link lesson.  Lesson 1 in primary school, lesson 2 at academy on 

visit day 
• Up-to-date 5-14 levels sent in June. 

4 Liaison/Inter-Agency Communication 

• Joint working to support all parts of the family, links with Community 
Learning workers 

• Involvement of Pupil Support worker 
• Teachers fill in information forms provided by Academy 
• Transition Calendar 

Talking Point 

• Would using a Transition Calendar support network transition planning and 
intra/inter-agency communication for school networks?
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Question 2 focused on exploring how information was shared with parents and it 
was evident from the responses that a wide range of informal and more formal 
events and approaches were employed.  These responses have also been collated 
by type of support provided. 

1  Social Integration Events 2 Environmental/Familiarisation 
Events 

• PTA – AGM Social Event 
• Invitations to sports events 
• Musical events 

• Invitations to events within the 
school (eg Assemblies) 

• Programme of visits 
• Parent evenings 

3  Curricular/Academic Events 4  Liaison/Communication Events 

• Parent booklets – numeracy/literacy 
• Home/school Guide to Reading with 

pre-school children 
• Meetings with parents to share Early 

Intervention EYES activities 
(Sept/Oct) 

• Being further developed to include a 
curriculum evening once children into 
P1 

• School Bulletin 
• School Weekly Newsletter 
• Home/School partnership 
• Due to small numbers we have an 

“open door” policy and parents are 
invited to discuss worries et at any 
time 

Talking Point 

• Would it be helpful to survey parents to find which events and support they 
found most helpful?
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Question 5 was an open question that sought to provide a space for reflection 
and ideas that could be next steps or further development linked to existing 
good practice.  These ideas have been collated by stage. 

Qualitative Information from Question 5 – Is there anything else you would like 
to see happening to support transitions? - Nursery to P1 Stage 

• Regular meetings with Nursery colleagues in the cluster (all nurseries in the 
school network). 

• Small group visits for activities in Early Stage classes. 
• Involvement of Community Learning workers to support parents and most 

vulnerable families. 
• Funding to cover visits to feeder nurseries and for liaison time. 
• More funding to facilitate longer workshops (with parents). 
• Time, time allocated to do an effective job. 
• It would seem appropriate at entry to formal education if parents could be 

made more aware of the roles of support services so that this is easier to 
“bridge” should the need arise throughout schooling. 

• Re-attached to main school *building/space need). 
• More continuity from 3-5 curriculum to 5-14 curriculum. 

Qualitative Information from Question 5 – Is there anything else you would like 
to see happening to support transitions – P7 to S1 Stage 

• Involvement of Community Learning workers to support parents and most 
vulnerable families (also Pupil Support Workers and other network support 
workers). 

• More visits from secondary teachers to primary school. 
• More visits from primary teachers to secondary school 
• Visits from secondary SMT 
• Use being made of information passed on by primary schools.  Primary schools 

never consulted once pupils move on.  Should be further liaison when/where 
necessary. 

• Small schools with few children moving on could be given additional 
opportunity to meet other peers. 

• Multi-agency working. 

Talking Point 

• Would having Network Transition Planning Groups provide a mechanism for 
further development?
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Colleagues from the Sensory Support Service have a considerable amount of 
contact with parents, pupils and schools around transition and offer additional 
support, specific to individual pupil, need as well as support that would be useful 
for all pupils making transitions.  More individually tailored support includes the 
following: 

Preparing and Supporting Transition 

• Pre-visits by specialist teacher and pupil 
• Provide Deaf Awareness for pupils 
• Provide Deaf Awareness for staff and auxiliaries 
• Visual Awareness sessions/staff and pupils 
• Mobility training 
• Identifying technology/equipment 
• Sometimes formal transition meeting/higher level of need 

Parent Contact/Information Sharing 

• Phone contact 
• Home/school books 
• Pre-school pupils Home Visits 
• Forward plans/end of term reports/annual reports 
• Review meetings 
• Newsletter 
• Home/school liaison 
• Liaise with other agencies involved 
• IEP (Individualised Education Plan) 

Qualitative Information from Question 5 – Is there anything else you would like 
to see happening to support transitions? 

• Multi-agency working 
• Key person to coordinate support from various therapists/teachers etc 

Talking Point 

• Would it be helpful to have a named key person to coordinate support/advice 
from various therapists and peripatetic teachers and link with in-school staff 
around pupils with more complex additional support needs.
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APPENDIX 5 

Examples of Types of Supporting Forms/Paperwork Used to aid Transition 
Preparation and Planning 

Nursery to p1 transition paperwork is standardised as there is an Aberdeenshire 
format.  Paperwork included in this Appendix, therefore, relates to P7 to S1 
transition which varies between networks.  Some examples are provided 
including a planning guide, The Transition Calendar.  Other paperwork reflects 
ways of summarising medical or educational needs and additional support needs 
to enable appropriate support. 

• The Transition Calendar 
• Medical Details form 
• Transition – Needs Analysis 
• Proposed Support for Learning – provision summary 
• Additional Support Needs – summary sheet
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Appendix 5a 

The Transition Calendar
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Appendix 5b
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Appendix 5c
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Appendix 5d
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Personal Transition Plan 

P7 to S1 Stage Name:  _____________________ 

Documentation in place ____________________________(eg MAP, IEP, etc) 

Social Integration/Environmental Familiarisation 

P Comment 

• Parent/Pupil school tour 

• . 

• . 

• . 

Liaison/Communication 

P Comment 

• Copy of Secondary School 
Bulletin 

• . 

• . 

• . 

Curricular/Academic 

P Comment 

• P7/S1 Science Project 

• . 

• . 

• . 

NB-Could be used in conjunction with form shown in Appendix 5d
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SUMMARY OF TALKING POINTS 

1a
• Would nursery staff benefit from a forum to share good practice ideas (eg 

Teambuilding Events)? 

1b 
• Should transition group and team building opportunities be available to all 

pupils? 

1c
• How is equity of experience around transition achieved for all pupils? 

2a 
• Are more informal social events important in helping to reach all parents? 

2b 
• Should information about learning play a larger part in transition to secondary 

school? 

3a 
• Does the relatively smaller number of formal Transition Meetings for around 

one fifth of pupils, reflect a more intensive level of planning for pupils with 
more significant additional support needs? 

3b 
• Would it be helpful to develop guidelines to aid consistency when identifying 

pupils who require a formal Transition Meeting? 

4a/5a 
• Should nursery/primary links and contact between classes be facilitated 

periodically throughout the school year? 

4b/5b 
• Would a network Transition Planning Group, consisting of parent, pupil, P7 and 

secondary school representatives, help to further develop transition 
processes? 

Focus Group 
• How can multi-agency and partnership working around nursery/P1 transition 

be supported?
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Appendix 3 

• Would using a Transition Calendar support network transition planning and 
intra/inter-agency communication for school networks? 

• Would it be helpful to survey parents to find which events and support they 
found most helpful? 

• Would having Network Transition Planning Groups provide a mechanism for 
further development? 

• Would it be helpful to have a named key person to coordinate support/advice 
from various therapists and peripatetic teachers and link with in-school staff 
around pupils with more complex additional support needs.


